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A STUDY OF DISCOURSE MARKERS AND THEIR DISTRIBUTION IN DYADIC 
INTERACTIONS OF BILINGUAL YOUTH! 


I Introduction ; 

The purpose of the study is, on the one hand to establish what are the discourse markers (DM) 
in Spanish that distinguish themselves by their frequency of use in dyadic interaction among 
young bilingual speakers in Stockholm, and on the other (hand), to establish their distribution in 


dialogues, Here we present a part of the results of our investigation. f 


2 Hypothesis 

The study is based on the assumption that there is a preference for certain DM. Therefore, the 
DM are identified that qualify by their frequency of use among the informants, which means 
that we select those most frequently used in the corpus. A second step will be to ascertain where 
the DM are located in the conversations. The study has to deal with the distribution of the DM 
and in doing so it must characterise the elements used in analysing the dialogue: turns at talk, 
utterances and idea units. Assuming that the DM are preferably located in thé,middle of the turn 
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of talk, that is to say that they are neither initial nor final their distribution is checked _and they 
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are classified as Jnitial Markers (IM), Corpus Markers (CM) and Terminal Markers (TM). 


3 Material and Method 

The body of information contains 262 minutes of spontaneous conversations in the basic corpus 
(BC),” plus 105 minutes in the control corpus (CC)? made by young Chileans, which will be 
taken into account later on. The BC and the CC together make up part of a general corpus (GC) 
that includes all the collected material. The BC was collected in Stockholm between 1997 and 
1999 and the CC in Santiago de Chile in August 1999. 


' This article is based in the Spanish version (Bravo Cladera, 2001). 
? The BC is part of our project called Spanish of Bilingual Youth in Stockholm (Espafiol de jévenes bilingties en Estocolmo: 
EJBE). The materials for this study have been extracted from a corpus of 480 minutes of conversations of Spanish speaking 
youth. Our project is also part of another project that investigates the language and identity of Spanish speakers in Sweden: 
, _SPISS [Sprak och identitetsutveckling i Sverige]). See Fant and Hyltenstam et al (1999) for information on the project. 
E 1 co CC is named Spanish of Youth in Chile (Espafiol de jévenes en Chile: EJOCHI). 


canna of BEST COPY AVAILABLE 


rot 


(1) Veronica, Carlos: VC 
(4) Alcira, Natalia : AN 
(5) Julio, Ivo: JI 

(7) Pilar, Cecilia: PC 

(10) Victoria, Ernesto: VE 
(14) Miriam, Helena: ME 
(15) Mario, Ramiro: MR 


(16) Maria, Gabriel: MG 
(17) César, Lino: CL 

(18) Mercedes, Juana: MJ 
(19) Lucio, Benito: LB 
(20) Benito, Cecilia: BC 
(21) Gina, Ramon: GR 


Total number of words 


Table 1. The informants and number of words 
in the dialogues 


The first column of Table 1 lists the number of the magnetic tape,’ and the names of the infor- 
mants with their respective initials, which are at the same time the initials of the dialogue. In 
this way, we have tape (1), dialogue between Verénica and Carlos, that is to say dialogue VC. 
To get an overall view of the speech of the conversations, I have counted the number of graphic 
words. In the second column you will find the total numbers of words of every dialogue and the 
total number of words in the corpus. There is a total of 40 732° words. 
Certain elements characterise the homogeneity of the Spanish speakers who make up the 
group of informants:° 
e the number of years they have been living in Sweden. 
e They all have parents of Chilean origin except in two cases in which one of the parents is 
from another Hispano-American country. 
e The young informants speak Spanish at home with their parents and also with their friends 
if necessary. 
There are 24 individuals, (Table 1), 13 females and 11 males. Age varies from 16 to 22 
years. 
The recordings of spontaneous conversations in the present study have been carried out in 
various settings, mostly in sixth-form grammar schools (senior high schools) but also in His- 


pano-American cultural centres and in the homes of the informants. In order to bring about con- 


* We follow the original numeration of the magnetic tapes. This numeration corresponds to the chronological order in which they 
have been recorded. The number of the magnetic tapes that are missing belongs to another constellation of informants. 

> In this number are included the initials of the informants, word repetitions and other words that include the automatical adding of 
the computer. 

6 The informants in the study belong to the Spanish American colony in Sweden. The Spanish American from South America in 
Sweden are almost 45 950 individuals (SIV: 1997). In this group there are near 17 000 youth between 16 and 22 years old. 
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versations, the young informants had to know each other, for example, be classmates, friends or 
family members. As far as I could see, the conversations were carried out in a co-operative way. 
Once the informants had started to talk, they developed a harmonious conversation touching on 
various topics concerning their studies, their spare time and other themes that might interest 
them. The young informants fully understood the reason for their participation and were in full 
agreement with the activities and the conversations were carried out in a natural way. The re- 
searcher was not present when the recordings were made because it was thought that her pres- 
ence might hamper the spontaneousness of the informants. Labov (1972a: XVII) has formulated 
the paradox of the observer in relation to the problem of recording natural speech in society: 
"To obtain data on the most systematic form of language [...] we must observe how people 
speak when they are not being observed". 

In order to verify the transcriptions, these have been read by one of the participants or by 
Chilean colleagues. 

Contact with young Hispano-Americans has made me choose the spoken language as my 
area of investigation. It is more often used when speaking to parents, other family members, 
friends and among themselves. Likewise, my previous studies (Bravo Cladera, 1995; 1997; 
1999 a, c) have proved a preferential use of spoken Spanish among bilingual children and 
youngsters in Sweden. I have preferred to study the informal variety of young people's speech 
as I suppose it to be the most commonly used. 

First, I will characterise the elements of analysis of the dialogue and give examples from 
fragments of the dialogue. I will discuss the characteristics and the classification of the DM. 
Then I will give the frequency of use of the DM and their distribution in turns of talk. Lastly I 


will have a short discussion before the conclusions. 


4 Elements of analysis of dialogue 

The study consider conversation to be a social as well as a discursive interaction, that is, when 
two people start to talk, they interact socially through discourse, that is to say by using language 
(cf. Schiffrin, 1994). 

The proposal to the study of dialogue made by the Swedish researcher Linell (1998) pre- 
tends to be essentially dialogic. His analysis of initiatives and answers in dialogues is inspired 
by the ideas of Baktin and others. Linell finds support in his assumption that the utterance in 
itself, carries features of initiatives and answers. Every dialogical contribution (that is turns at 


talk) is defined thanks to its request for an answer, that is, they are defined in relation to their 
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previous contributions in the discourse, and with their acts of initiative, that is, they take the 


anticipated context into consideration and also consider how to meet the continuing discourse. 


4.1 Turns at talk 

According to Linell (1998: chapter 9) turns at talk, utterances and units of meaning are basic 
contributions to the analysis of discourse. The turn of talk is characterised as a continuous pe- 
riod when the speaker holds the floor and his dialogical contributions comprise verbal as well as 
non verbal actions directly connected to that very moment. These contributions are part of the 
discourse jointly produced or taken as significant contributions at the turn of talk. 

Linell (op.cit: 159) justifies the turn of talk as the basic unit of dialogical contribution: 
"apart from injecting content into the jointly produced discourse, it serves to regulate (and is 
regulated by) the current speaker's moment-to-.moment discursive and social relations to her 
interlocutor(s) and her (their) contributions". It is important to underline in accordance with Briz 
(1998: 54) that the informative transmissions that constitute the turn at talk should be: "recog- 


"7 According to 


Fant (1996: 150) the turn at talk: "is the unit that makes conversations advance within a frame",* 


nised by the interlocutors by means of their evident and simultaneous attention. 


and the interventions are: "coherent connected utterances emitted by a speaker".” A conversation 
is organised on: "the alternation of turns (at talk) through a succession of interventions made by 
different speakers."!° (Tusén Valls, 1997: 55). 

I] will rely on the criteria of Linell and the definitions of Briz and Fant concerning the turn 


at talk. 


4.2 Utterance 

It seems there is lack of agreement among scholars regarding how to define the utterance. This 
expression has been termed differently (Linell, 1998: 160) as minimal unit of the analysis of 
dialogues, the turn constructional unit (Sacks et al., 1974), the unit of information (Halliday, 
1967), the idea unit (Soskin and John, 1963; Chafe, 1980) and so on. An utterance according to 
Levinson (1983: 18) is: "the issuance of a sentence, a sentence- analogue, or sentence-fragment, 
in actual context". In other words (Reyes 1995: 13): "the utterance is a communicative unit that 


equals the intervention of a speaker in a conversation [...] it is usual to say in order to simplify 


7 My translation (MT) from Spanish: " reconocidas por los interlocutores mediante su atencién manifiesta y simultanea." 

8 MT from Spanish: “ es la unidad que hace que la conversacién progrese dentro de un orden ". 

9 MT from Spanish: " enunciados coherentes seguidos y emitidos por un hablante". 

10 MIT from Spanish: "a partir de la alternancia de turnos, es decir a través de la sucesién de intervenciones a cargo de diferentes 
hablantes." 
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that the utterances are sentences put into use, that is into a context."’’ Linell (ibid.) explains that 
although the term utterance is rather vague and ambiguous, it is used in contrast to the descrip- 
tion given above, "for roughly any stretch of continuous talk by one person, regardless of length 
and structure, whether outside of turns (as listener support items, [...]), or only part of a turn or 
in itself a whole turn." I will use this last characterisation of the utterance with a broader sense 


that will permit me to move with greater freedom within my analyses. 


4.3 Idea unit 

The idea units (Linell, 1998: 161) are segments of speech’? used argumentatively in order to 
plan the discourse of speakers; and they are frequently delivered as coherent prosodic units.’ 
These units play an important role as points of transition both for the speaker and for the lis- 
tener. The speaker decides if he wants to go on talking or if he prefers to stop, and if he wants to 
go on, he will have to choose the topic and the listener will use the point of transition to decide 
on an answer. In this way, the segments of discourse are interpreted as soon as they are received 
and often an answer is given at the same point of contact, for example through backchannel- 


ling.’ 


4.4 The application of the elements of analysis 
Here I will present example number (1) from my corpus. Alcira and Natalia are talking about 


their plans for the future after the baccalaureate: 


'' MT from Spanish, "el enunciado es una unidad comunicativa que equivale a la intervencién de un hablante en una conversacién 
[...] se suele decir, para simplificar, que los enunciados son oraciones puestas en uso, es decir puestas en contexto.” 

'2 The idea units described by Linell (1998) can be compared with the "macrosyntagm" av Loman and Jérgenssen (1971). A. 
Berrendonner, in personal communication on May 25, 2000, told me that the "macrosyntagm” is a syntactic unit for analysis of 
speech. 

3 Sinclair and Coulthard (1992 in Linell 1998: 160) "[...] have argued that similar units also correspond to elementary (speech) 
acts or 'moves' in conversation.” 

"4 See the characterisation in 4.4. 


Example (1) 
Line Sender/Number Turn at talk 
turn at talk 
14. Alcira (1): -cuando termines el colegio qué vas a hacer?” 
-what are you going to do when you finish school? 
15. Natalia (1): -la verdad que no sé /pensaba viajar / con mis amigas alguna parte, 
pero no esta seguro. porque parece que tengo un trabajo. 
-the thing is I don't know, / thought of going / with my friends somewhere, 
but I am not sure, seems I've got a job. 
16. Alcira (2): -con tus amigas no mds, con tu hermana también. 
-only with your friends, with your sister as well. 
17. Natalia (2): -con mi hermana también/ a lo mejor a Italia. 
-with my sister as well / possibly to Italy. 
18. Alcira (3): -ujum. por mucho tiempo? 
-uhum, for a long time? 
19. Natalia (3): no, doh semanas algo asi (A: ah) yyy, 
no, two weeks or something like that, (A: ah) and, 
20. Alcira (4): -a Italia no mas? 
-only till Italy ? 
21. Natalia (4): -si. 
-yes. 
22. Alcira (5): -si? 
-yes? 
23. Natalia (5): -a lo mejor. 
-perhaps. 
24. Alcira (6): -'okey' 
25-¢ Natalia (3): pero si, queremos hacerlo. yyy//no quiero empezar aa en la universidad al 
tiro, (A: ujum) porque quiero descansar *un afio por lo menos*. yyy ademas, 
no sé lo que quiero estudiar./// 
but sure, we want to do it, and// I don't want to start at the university at once, 
(A: uhum) because I want to take it easy *for a year at least* aaand besides I 
don't know what to study./// 
26. Alcira (7): y ademas es dificil. 
and besides it's difficult. 
27. Natalia (6): “si. 
-yes. 
28. Alcira (8): -entrar por lo menos. 
-to get admission at least. 
29. Natalia (7): -si exacto. entonces mejor hay que subir sus notas en 'komvux' 
-exactly. so it's better to improve your marks at 'komvux""® 
30. Alcira (9): -*ay. qué horrible. * 
-*ay, how awful.* 
31. Natalia (8): -‘oh my god?’ 
32. Alcira (10) -asi que en 'komvux' ahi como un afio y medio (RISAS) 
-so another one and a half year at 'komvux' (LAUGHTER) 
33. Natalia (9) -*si*/// bueno, y después a la universidad,. aunque no sé. 
-*yes*///well, and then the university, although I don't know. 
34. Alcira (11) -pero no sabes qué quieres hacer? o sea qué profesion. 
-but you don't know what you want to do or what profession. 
35. Natalia (10) -no, no sé. Eso también lo quiero pensar *en un afio* (RISAS) 
-no, I don't know. I will have to think about it *for a year* (LAUGHTER) 
36. Alcira (12) (RISAS) 
(LAUGHTER) 


[EJBE4: A3. f 18; N4. £18] '’ 


18 The conversations have been translated preliminarily. See notations at the end. 
16 K omvux= adult education in Sweden. 
'7 (EJBE 4: A3. f 18; N4. £18] within parenthesis: EJBE (Espafio! Jévenes Bilingties en Estocolmo [Spanish of Bilingual Youth in 
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Here twenty-three interventions (lines 14-36) and twenty-two turns can be distinguished; twelve 
turns from Alcira and ten from Natalia. The turn (3) from Natalia (line 19) is not completed 
until it manages to recover the lost thread and finish what it wished to communicate on line 25. 
This turn from Natalia makes a stop, first because of the backchannelling intervention by Al- 
cira, in brackets (A: ah). I consider these elements to be backchannelling or retroalimentary (cf. 
Fant 1996) since I have noticed as I have been transcribing the dialogues, that they are pro- 
nounced almost without a pause and with a continuous intonation. They just touch the sender's 
message but do not signify that the receiver (receptor) demands a turn (that the receiver wants to 
intervene in the conversation). Natalia takes up the thread of what she wanted to say in line 
(25). 

We have seen that a turn at talk can be made up of one or various interventions. The seg- 
mentation of speech into utterances and idea units is due to the objectives of the researcher. In 
example 1, above, the turn of Alcira (1) is in itself an utterance What are you going to do when 
you finish school? 

The idea units are exemplified in example (2) (lines 25, 25a, 25b, and 25c). All these units 
are introduced by a DM (blackened in our example) for example in line 25, but sure, we want to 


do it, and in line 25a, aaand// I don't want to start at the university at once, and so on. 


Example (2) (we reproduce a part of example 1) 


25. ‘Natalia: pero st, queremos hacerlo, 
but sure, we want to do it 
25a. yyy/// no quiero empezar en la universidad al tiro, (A::ujum) 
aaand//I don't want to start at the university at once (A:uhum) 
25b. porque quiero descansar un *ajfio por lo menos*. 
because I want to take it easy *for a year at least*. 
25c. -yyy ademas, no sé lo que quiero estudiar./// 


-aaand besides I don't know what to study./// 
[EJBE4: A3. f 18; N4. £18) 


5 Characterisation and classification of the discourse markers 
I have chosen the term discourse marker because of its overall general meaning and because: 


"there are discourse markers that don't connect or do so only occasionally"'® (Portolés 1998: 35). 


lowed by her number as informant, followed of the gender of the informant: f=femenino (feminine) m=masculino (masculine) 
and the age=18 years, after (;) repeated the dates for the second speaker: N4. f18. 
'8 MT from Spanish, "[...] existen marcadores del discurso que no conectan o que lo hacen sélo en ocasiones " 
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Studies on the prototype of the connector in colloquial Spanish (Pons Borderia 1998) classify as 
real connectors the co-ordinating conjunctions, for example and and but. ad 

When using the expression, discourse marker, I refer to units of speech in use which fulfil 
the role of sequential organisation (Levinson 1983). Briz Gdmez (1994;1998) correctly calls 


them speech conjunctions (conjunciones del habla) and in doing so he refers to their connecting 


capacity. 


Portolés ( 1998: 25) says: 


Los marcadores del discurso son unidades lingiiisticas invariables, no ejercen una funcién sintac- 
tica en el marco de la predicacién oracional y poseen un cometido coincidente en el discurso: el de 
guiar, de acuerdo con sus distintas propiedades morfosintacticas, semanticas y pragmaticas, las in- 
ferencias que se realizan en la comunicaci6n. 


Discourse markers are invariable linguistic units, they do not perform a syntactic function within 
the frame of the predication statement and they possess the coinciding task in the discourse of gui- 
ding the inferences realised in communication, in accordance with morfo-syntactic, semantic and 
pragmatic qualities (MT). 


I consequently use the expression, discourse marker, 7° stressing its overall meaning including 
connectors and other particles in this study. 

In the following classification, these are, in grammatical terms the conjunctions, y (Eng- 
lish and), pero (English but), porque (English because), asi que (English so), the adverbs en- 
tonces (English then), si (English yes), ya (English: already, now, late, soon, well, right, alright 
and many more), interjections, bueno (English well), the combination of adverbs and verbs like 


no sé (English J don't know) and an element that is not classified in the grammar um. 


Connectors. ._ - =  . | €onversationalmarkers.. . 


Y, pero, porque, entonces, asi que Um, bueno, no sé, ya, si 
And, but, because, then, so Um, well, I don't know, ya”’ , yes 


Table 2. Classification of the discourse markers in the study 


The classification, in Table 2, of the DM follows approximately that of Martin Zorraquino and 
Portolés Lazaro in the Gramdtica descriptiva de la Lengua espatiola (GDLE 1999: § 63.1.6) 
(Descriptive Grammar of the Spanish Language). A classification that stresses: "the role that 


19 The units that interest me have been studied by various people: Halliday and Hasan (1976) call them internal conjunctions, 
Fuentes Rodriguez ( 1987) in Spanish "enlaces conjuntivos" (or linking conjunctions); van Dijk (1979, 1993) pragmatic con- 
nectives; Schiffrin (1987) discourse markers. In the opinion of this writer (1987: 49) the discourse markers form a part of an 
analysis of the coherence of the discourse, that is "[...] how speakers and hearers jointly integrate forms, meanings, and actions 
to make overall sense out of what is said". 

20 The term discourse marker has been used in the studies of English by, among others, Schiffrin (1987); Fraser (1990), Jucker 
and Siv (1998). In Spanish, among others, by Brizuela (1992); Martin Zorraquino (1994a); Poblete (1996); Martin Zorraquino 

and Montolio Duran (1998); Martin Zorraquino and Portolés Lazaro (1999); Portolés (1993b, 1994, 1998). 

21 Yq has many translations in English: already, now, soon, well, right, alright etc. 
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the markers perform in the communication.””"” This classification includes five groups: struc- 
turizers of information, the connectors, the reformulators, the argumentative operators and the 
conversational markers. | extend this last group with the element um which according to the 
Diccionario de uso de la lengua espanola, by Maria Moliner (1996) is defined as a sound that 
indicates "uneasiness, hesitation or suspicion". By the use of this classification, we do not pre- 
tend to complicate things” but instead use it for guidance. And for sure, the young people that 


participate in this study, will by using these elements, bring out their potential nuances. 


6 Frequency of use of the discourse markers in the dialogue 
Here follows the presentation of the frequency of the use of the DM in the dialogues. The abso- 
lute frequency of the DM, calculated on the total of the words is 3% for the connectors 
(1 387/40 732) and 2% for conversational markers (839/ 40 732). 
The frequent use of the connectors has been verified, for example, in Cepeda's studies 


(1999) of the speech of Valdivia in Chile. 


(Connectors 7 [Gonversational Markers 


Y 

Pero 
Porque 
Entonces 
Asi que 


Total 1 387/2 226 839/2 226 


n=number of times of each of the DM (y, pero, porque etc) 

%=percent of use of the variables in relation to the total number of 
DM. 2 226= total DM 

Table 3. Variation in the use of the DM: 


Table 3 shows the variation in the use of ten DM, the frequency of use in the total of the DM. 
This variation arranges the DM in an order of frequency which puts y (English and, with 26%) 


in first position, in second place pero (English but, with 20%) followed by the conversational 


2 According to Portolés (1999: § 63.1.2.1) "[...] lacomunicacién no constituye inicamente un proceso de codificacién y descodi- 
ficacién de enunciados, sino también y muy principalmente, una labor de inferencia." ((...] the communication is not only a 
process of encoding and decoding utterances, but also, and first of all an inference work." M T). Portolés explains that this ex- 
planation of the communication process is grounded in the Relevance Theory of Sperber and Wilson (1986). He explains this in 
the following way: "Cuando alguien dice: Tengo frio,en una habitacién con la ventana abierta, no sdlo desea que el oyente en- 
tienda el enunciado, que lo descodifique, sino que concluya que quiere que se cierre la ventana”. (" When someone says: /'m 
cold, in a room where the window is open, not only does he want the listener to understand the utterance, but also that the lis- 
tener concludes that the speaker wants him to shut the window." M T). See also Wilson and Sperber (1993). 
23 MT from Spanish: "en el papel que los marcadores cumplen en la comunicacién." 
9 24 nponerle puertas al campo" (Martin Zorraquino 1999: § 63.1.1). 
ERIC 
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marker um (English mm, with 14 %), then in third position, the connector porque (English be- 
cause, with 7%) and the conversational markers bueno (English, well) and no sé (English I don't 
know) with 7%, in fifth place the connectors entonces (English then), asi que (English so), and 
the conversational marker ya (see note 22.), all with 5%, and finally in sixth position the con- 


versational marker si (English yes with 4%.) 


7 Distribution of discourse markers at the turn of talk 

The DM appear in three positions. They initiate the turn at talk (IM), they mark the central part 
of the turn (CM) and they mark the end of the turn (TM). In example (3) y ademds (and besides 
in English) (line 26) is an IM, yyy (and in English), porque (because in English), and yyy 
ademas (and besides in English)(in the turn 3 from Natalia) mark the central part of the turn. In 
example (4) entonces (then in English) marks the end of the turn (in line 4). 


Example (3) (I reproduce part of the example 1) 


25. Natalia (3): pero si, queremos hacerlo. yyy///no quiero empezar aa en la universi- 
dad al tiro. (A: ujum) porque quiero descansar *un afio por lo me- 
nos.* yyy ademds no sé lo que quiero estudiar./// 
But sure, we want to do it, aaand//I don't want to start at the univer- 
sity at once, (A: hum) because I want to take it easy *for a year at 
least* aaand besides I don't know what to study./// 
26. — Aleira (7): y ademas es dificil. 
And besides it's difficult. 
(EJBE4: A3. f 18; N4. f18) 


Example (4) Verénica and Carlos are talking about their weekend activities 


1. Verénica: y tu que hiciste? 
and you, what did you do? 

2. Carlos: yo, um/ nada. me quedé en la casa (V: RISAS) es que sabes el teléfono 
me, um/nothing. I stayed at home (V: LAUGHTER) the telephone 

3. me quedo descolgado,/ entonces cuando me llamaron los amigos no me 
had been disconnected,/ so when my friends called 

4. pudieror/ hablar (V:ah) conmigo entonces . 


they couldn't (V:ah) reach me so. 


(EJBEI: V1. £17; C2. m16) 
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DM=discourse markers; 1M=initial markers; CM=corpus markers and TM=terminal mar- 
kers. 

n=number of times of each of the DM (y, pero, porque etc) 

%=percent of use of the variables in relation to the total number of DM in each position 
(IM: 797;CM- I 305 and TM: 124). 

percentage for each position in the total of DM (2 226) 


& 


Table 4. Distribution of the DM in the turn at talk 


The distribution of the DM at turns of talk as we see in the Table 4 shows a certain profile con- 
cerning their position. The percentage of each group is based on the total of the discourse mark- 
ers. Those indicating the central part of the turn (CM) have a major frequency of use (59%) and 
contribute in this way to the progression of the conversation. In second place we have the initial 
markers (IM) (36%) whose conversational role according to Briz (1994: 386) is that of being 
markers: "of reinforcement of dialogical initiative or reactive connector of two acts or interven- 
tions in the"”° dialogue. Lastly we have those markers that mark the final (TM) (6%). 

Some DM stand out in these positions. In the initial marker position (MID), um (mm, 10%), 
y and pero (and, but, 6%), ya and si (see note 21 for ya, yes, 3%) stand out. In the central posi- 
tion (CM) y (and, 18%) stands out followed by pero (but, 13%), porque (because, 7%), bueno 
(okay, 5%), no sé ( I don't know, 5%), entonces (so/consequently, 3%). In final position (TM) 


the percentages are lower (about 1% or less). 


8 Discussion 
Both in the analysis of discourse (Sinclair and Coulthard, 1975 inter alia) and in the analysis of 
conversation (Sacks et al. 1974, inter alia) have interested themselves in dialogical data (Gal- 


lardo, 1996). Both directions have common points of interest (Moeschler, 1999: 517-541). They 


25 MT from Spanish: " refuerzo de un acto dialdgico iniciativo o reactivo conector ahora de dos actos o intervenciones en el "[...] 
of reinforcement of dialogical initiative or reactive connector of two acts or interventions on the” dialogue. 
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take an interest in (i) face to face interaction, (ii) and the sequential organisation of the conver- 
sations and the principles that guaranty their coherence and also in (iii) the relations between the 
sequence of acts that make up the conversation (Searle, 1994) or in the actions realised 
preferentially by the speakers. 

In an effort to handle the analysis of the dialogue the study has established the position of 
the DM at the turn of talk. This has given us an overall view of their position. The frequency of 
use of these signs in the three positions confirms the hypothesis that the DM are located prefer- 
entially inside the turn at talk. Nevertheless, this (that is the turn at talk) could be composed by 
utterances or idea units preceded by the DM, as shows in example (2). Thus we think that the 
analysis of the DM at the level of these units is necessary. 

It seems that there is no agreement when it comes to defining the notions the study has 
dealt with here. For example, when the definition of the utterance is concerned, it is best to avo- 
id it. 

Faced with this lack of determination and different tendencies in the analysis of the con- 
versations, I have made my position clear in this respect. The study’s approach to this analysis 
of the dialogue emphasises its characteristics as discursive interaction. 

The criteria of frequency of use of the discourse markers have enabled me to make a se- 
lection of these. A necessary delimitation which is based on the highest frequency. Those that 
stand out as frequently used among the young informants have been mentioned for their fre- 
quent use in other studies (Brizuela, 1992; Poblete 1996; Cepeda, 1999 inter alia in Spanish; 
Schiffrin, 1987 in English). 


9 Conclusions 

In our study, certain uses of the discourse markers stand out; those are in particular: 

1. The connectors have a more frequent use in comparison with the conversational markers. 

2. The most frequently used connectors are y (English and), pero (English but), porque (Eng- 
lish because), entonces (English then) and asi que (English so/consequently). 

3. The most frequently used conversational markers are um, bueno (English mm, well), no sé 
(English I don't know), ya (see note 22) and si (English yes). 

4. The discourse markers are located at the turn of talk, first as CM (at a central position), sec- 
ondly as IM (initial markers) and finally as TM (end markers) at a reduced percentage. 

5. The most frequently used DM as CM (central markers) are y (English and), pero (English 
but), porque (English because), as IM (initial markers) um, y (English mm, and) and pero 
(English buf), and as TM (end markers) at low frequencies um, pero (English mm, buf) and 


y (English and). 
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The conversations have been translated preliminarily. We intend to follow the following 


notations: 


/ 

// 

ii 
(LAUGHTER) 
* * 


[ 


aaa 


‘ ' 


( )) 
VAMOS 


) ) 
bold type 


noticeable pause less to a half second 
pause between a half second an a second 
pause more than a second 
when they appear at the limits of an utterance 
something that says laughing 
beginning of the place of overlap 
end of the pace of overlap 
turns at talk follows without interruption 
continuing intonation 
rising intonation 
falling intonation 
aspiration of «s» 
lengthened syllable 
words and expressions in other languages than Spanish 
incomprenssible 
very emphatic stress 
very low stress 
is used to highlight those discourse markers being discussed in the text 
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